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Transcultural collaboration for
personal development in early childhood education: 
Tetsu Yasui and Elizabeth Hughes
Yoko Yamasaki11） and Peter Cunningham2）
Keyword :  Transcultural collaboration; children’s self-development 
（Froebelian ideas and practices） ; teachers’ training; 
women’s cultural role.
Introduction
The school system ordinance ‘Gakusei’ to enlighten people was 
promulgated by the Japanese government in 1872. Following the Meiji 
Restoration, and its opening of extensive dialogue between intellectuals and 
educationists in Japan and the West, foreign advisors for teaching （oyatoi 
gaikokujin） were hired by the Japanese government in order to modernize 
Japan.1 Fujimaro Tanaka （1845-1909）, a member of Iwakura Mission,2 
encouraged and supported founding of a Women’s Higher Normal School, 
and promulgated the Education Ordinance in 1879 to replace an earlier 
school system ordinance. He supported young teachers sent to study abroad, 
such as Shuji Izawa （1851-1917） the third principal of Tokyo Normal School 
for Men in Tokyo from 1879 to 1881, and Hideo Takamine （1854-1910）, the 
fourth principal of Tokyo Higher Women’s Normal School from 1897 to 
1910.3
Froebel’s writings were translated by a Buddhist monk Shinzo Seki （1843-
1880）4 who had visited England and Europe to research religion and 
Christianity in 1872.5 He founded the first Japanese kindergarten, attached to 
１）　Mukogawa Women’s University, Japan. 
２）　Homerton College, University of Cambridge, UK.
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the Tokyo Higher Women’s Normal School in Tokyo in 1876，and translated 
The Kindergarten into Japanese （See Fig. 1）. He became its first headteacher 
with Clara Matsuno, a senior teacher, and Fuyu Toyoda, the first Japanese 
kindergarten teacher. In 1880 Annie Lyon Howe （1852-1943）, female 
missionary from Chicago, founded Shoei kindergarten in Hyogo in 1889 with 
the Kobe Christian Association for Women.6 The Japanese government 
continued to send fresh young scholars to study abroad, especially in order 
for them research public education systems and theory and practice of 
pedagogy.
Yujiro Motora （1858-1912）, who had taken a doctorate under G. S. Halle’s 
supervision at Johns Hopkins University, was the first person to introduce 
John Dewey’s ideas into Japan from 1888. He and his friends founded the 
Japan Education Research Society in 1890, in 1902 it was renamed the Japan 
Child Study Society.7 In 1901 the Japanese Froebel Society was founded and 
published a journal Fujin to Kodomo （Women and Children）.8
Based on such a historical background this paper draws on biography and 
cultural interaction to examine a particular moment in the adoption of 
Froebelian methods by Japanese teachers and educationists. Three key texts 
from the first volume of Fujin to Kodomo provide a focus for analysis in this 
paper. In March and April 1901 two previously untranslated articles by Tetsu 
Fig. 1: Adolf Douai, The kindergarten（1871）, 
translated by Shinzo Seki, 1876.
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Yasui （1870-1945, occasionally Tetsuko Yasui） who studied as a younger 
scholar in Cambridge, described kindergarten in England on the two volumes 
of Fujin to Kodomo （See Fig. 2, 3）, offering significant insights, for example, 
on the training of teachers. Elizabeth Phillips Hughes （1851-1925） who was 
sent to Japan by the UK government, gave several lectures to teachers of 
various types of schools, including Shoei kindergarten, translated her lecture 
about the early childhood education by Yasui （See Fig. 4, 5）, and visited a 
few prisons in Japan from August 1901 to November 1902. Our attention in 
this paper focuses especially on understanding the translation of these ideas 
across languages, cultures and across time. Reference will also be made to 
Fig. 4: Cover （left） and back cover （right） 
of Fujin to Kodomo, vol. 1, no.11, 
1901 Nov.  
Fig. 5: E.P. Hughes on Fujin to Kodomo, 
vol. 1, no.11, 1901 Nov.  
Fig. 2: Cover （left） and back cover （right） 
of Fujin to Kodomo, vol. 1, no. 3,  
March 1901. 
Fig. 3: Cover （left） and back cover （right） 
of Fujin to Kodomo, vol. 1, no.4, 
April 1901. 
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related trends in the cultural role of women.
Brief sketch of transcultural collaboration 
between Tetsu Yasui and Elizabeth Hughes
In 1896 Tetsu Yasui9 （See Fig. 6, 7）, a promising young graduate of Tokyo 
Women’s Higher Normal School, was despatched by the Japan Ministry of 
Education to investigate schools for three years, January 1897-July 1900, in 
Britain.  As a part of this tour, in October 1897 she visited the Cambridge 
Training College for Women （f.1885）10, rated at that time one of the best 
training institutions in England （See Fig. 15）.
There she began to study Pedagogy and the History of Education under the 
renowned E. P. Hughes, its first principal from 1884 to 1899（See Fig. 9）, 
with whom she formed a strong personal and professional relationship （See 
Fig. 10）. 
After her retirement in 1899 Hughes was sent to Japan by the UK 
Government, visiting over 75 schools, and speaking to Japanese teachers 
about radical new teaching methods.11 One of Hughes’s lectures at Tokyo 
Higher Normal School for Men was published in Japanese, entitled 
Fig. 6: Graduation Ceremony, Tetsu 
Yasui （second from the right in 
the front row）, 1890 March.
Fig. 7: Tetsu Yasui in 
youth.
Fig. 8: Tetsu Yasui as a 
teacher at her alma 
mater, March 1914, 
Tokyo Women’s 
Higher Normal School.
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Kyojuhokogi （The Art of Teaching）, 1902 （See Fig. 11, 12）,12 and another 
was published entitled ‘Home of England’ as the first chapter in Katei no 
Mohan （Exemplification of Home）, 1902（See Fig. 13）.13
Fig. 9: Elizabeth P. Hughes （centre） and her first cohort 
of students at Cambridge Training. College for 
Women
Fig. 10: Tetsu Yasui （centre）, 
E.P. Hughes （right）, 
an Amrican visitor, at 
Snowdon in Wales, 
1898.




Fig. 13: Inner cover of 
Katei no Mohan 
（Exemplification 
of Home）, 1902.
Fig. 12: E.P. Hughes on 
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Yasui’s account of the kindergarten system in England
Yasui wrote about the kindergarten system in two articles, entitled ‘The 
condition of the English kindergarten’, March and April 1901,14 in the journal 
Fujin to Kodomo（See Fig., 2,3）, contrasting two types of school for young 
children aged 3-6: first the Infant School or infant department of a public 
Elementary School for children of poorer families or the working classes; and 
secondly the kindergarten for children of middle-class society, usually 
attached to a girls’ Secondary School to provide training for adolescent girls 
and a source of apprentice kindergarten teachers.
The subjects （Hoiku kamoku） for trainees were the teaching of reading, 
counting, writing, the use of Froebel’s ‘Gifts’ （Gabe）, games, and songs, in 
addition to the three Rs. Yasui commented: “it seems that teaching the three 
R’s is difficult, but writing is likened to drawing, and counting is taught 
through work with the ‘Gifts’, and this differs from teaching subjects and 
methods in Japan, with their emphasis on intellectual education”.15
She asked the question why kindergartens did not enjoy more emphasis in 
England. In answer, she quoted comments by Ms Weldon, head teacher of 
the kindergarten training course at the prestigious girls’ school in Cheltenham, 
Cheltenham Ladies’ College:
In the UK there are two reasons why kindergartens are not recognised 
by English people: first, kindergarten teachers are so young, and 
second, many kindergarten teachers do not understand the true spirit 
of nurturing. In other words, not many kindergarten teachers know 
how children's mental power （ 心 力 ＝ shin ryoku） develops or why 
children’s independent play, and their play with the Gifts have deep 
meanings which are not appreciated or valued from outside. Thus, in 
the thoughtful kindergarten educator’s view, the work of children in 
kindergarten by such younger teachers has no critical aims or goals as 
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teaching ［no specific knowledge and skills］. Even newly trained 
kindergarten teachers, after completing their training, emphasise only 
their practice and assume this is all that’s required for kindergarten 
teaching. But this attitude is not the true spirit of nurturing or 
education, and it is not sufficient for managing, studying or improving 
the art of caring for children in kindergarten.16
Yasui noted that in this context two types of training course were set up at 
Cheltenham: one solely concerned with skills, and another for skills and 
principles of nurture. She explained that the former was a one-year course, 
for a kindergarten assistant, teaching such skills as methods of indoor play, 
childcare schema, sewing of children’s clothes, and handling the Gifts; the 
other was a course of 7 terms, two years and one term, to include subjects 
such as Religion, Psychology, the Art of teaching （Pedagogy）, Ethics, 
Physiology and Hygiene, Animals and plants, Chemistry, Geometry, Drawing, 
Gymnastics, following which trainees gained the full qualification as a 
kindergarten teacher.
Regarding the curriculum and method of the two infant school types 
distinguished above, Yasui’s explanation is summarised in Table 1 below. 
Table 1　Policies of two types of schools for infants in England17
Training Policies




1. exercise eyes and hands for habituating accurate and 
precise movement.
2. enjoy play and songs,  and develop a spirit of deep 
affection （Shin ai no seishin）, because of a lack of 
education for parents of the worker class.
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Kindergarten 1. gradually develop intellect, virtue and physical fitness 
in parallel, then integrate for the development of 
mental power （Shin ryoku）.
2. create a childcare method developing the three aspects 
of intelligence, emotion and will, in harmony.
3. offer an atmosphere of warmth and goodness.
4. project the idea of each child as member of a group.
5. draw on the rich imagination of each individual child. 
The kindergarten teacher, according to Ms Weldon, needs to understand 
something of Psychology, Physiology and Hygiene, and in this way evidently 
differs from a mere child-minder.
Yasui explained that:
Some children in their homes learn piano or French, situations that 
are different with Japanese children. But in my view it seems like a 
little too much teaching.18
Yet her description and rationalisation of the UK kindergarten system 
influenced Japanese more than a little, indicated by continuing trends of 
middle- and upper-class parents choosing kindergarten for their children – 
two streams still working in parallel, and not yet integrated, even in the 21st 
century.19
“Development and care of children’s individuality
in the kindergarten” by E. P. Hughes
The progressive idea of kindergarten was promoted also by Hughes. One 
lecture by Hughes we focus on here was for kindergarten teachers.20 
Hughes’ topic was children’s individuality as nurtured and developed in the 
kindergarten. For this she discusses children’s individuality in contrast with 
traditional coercion by men, dangerous as a means to manipulate 
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administrative control. Its danger lies especially in a great power gap between 
adult males on one hand, and children on the other, in terms of physical 
strength, intellect and abilities, in a society where legislation, administration 
and justice are gathered to one person or a small group. In her opinion 
administrative coercion is of two kinds, conscious and unconscious, which are 
typically exercised.21 She insists on her aim as follows:
We educate children for reasons of their human nature, and children need 
to develop their own individuality, and in this way, children might grow as 
mature adults who become the most influential people in the world.22
This means that children grow not by slavishly following a model imposed 
by educationists.23 Developing children’s individuality, Hughes suggests the 
importance of rights of freedom and choice,24 so that simultaneous or ‘class’ 
teaching is not the only method employed in the school.25 She exemplified 
these opinions by a lesson observed in a kindergarten in Italy. There she 
observed a lesson on frogs, in which a teacher talked briefly about frogs, 
before asking children to choose a task from drawing, working in clay, 
composing a story or poem, or reading a poem about frogs. The teacher in 
that process chose to support their discussion as much as possible, and this 
kind of selective activity by children was seen as the most important 
educational means in kindergarten.26
Nurture and development of individuality for ages 4 - 8 were most 
important in terms of psychology, and it was thus dangerous to adopt 
coercive attitudes in working with children. Holding to this idea, teachers 
must love children, administration in kindergarten should aim at children’s 
happiness, and teachers need to study their children to complete a state of 
preparedness for education in kindergarten.27
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In conclusion she posed four questions:28
• Is the development of children’s individuality a necessary topic in 
kindergarten or not?
• Whether teachers behave coercively with intention because teachers as 
adults have power?
• How can eager teachers try to block their coercive behavior, if coercive 
behavior is dangerous?
• How can we help the development of children’s individuality?
Hughes’ final invitation to her audience was that she would be happy if 
any of her listeners would express an opinion in answer to these questions, 
thus encouraging them to reflect critically on the principles that she had 
outlined.
This convergence of English and Japanese minds is a fitting lens through 
which to evaluate the important and influential collaboration of Tetsu Yasui 
and Elizabeth Hughes at very beginning of the ‘Century of the Child’.
Conclusion
Transcultural collaboration
We offer this account of transnational dialogue about Froebelian principles 
and practice as part of our continuing research in the evolution of educational 
policy and pedagogy worldwide. As historians we value the opportunity to 
examine critically the ways that ideas have been developed within and 
exchanged between different cultures in varying circumstances across time. 
Alongside the innate fascination of how societies care for young children and 
prepare them for adult life, we believe that reflection in historical perspective 
can enrich and sharpen our understanding. Across time and across 
geographical space this forum provided by the IFS in Hiroshima 2018 was a 
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welcome opportunity for transcultural collaboration.29
So that is the first theme we want to emphasise regarding the narrative 
that we have explored. Hughes came to Japan with an enquiring mind, in the 
wake of Yasui’s journey to her own country, recounting her experiences and 
her beliefs, observing and asking questions. Both did this at the behest of 
their respective national governments who were recognising the need to learn 
from around the globe, more than a hundred years before we meet here and 
now as professionals and academics in our globalised century. How do these 
changed contexts colour our historical and our pedagogical work?
Children’s self-development
Children’s spontaneous and natural growth, too often tragically ignored in 
political discourse and institutional management, was persuasively embodied 
in Froebel’s philosophy and his followers’ educational programmes. Sadly 
mass education as routinised instruction remains a dominant model despite 
the evident negative impact on young people’s health and well-being. It is 
salutary and helpful however to reflect on the changing political contexts in 
which reformers have worked to spread their enlightenment and improve the 
quality of early childhood care, so that the contributions of Yasui and Hughes 
can continue to encourage the work of educators in this century.  Yasui was 
appointed as lecturer of Tokyo Women’s Higher Normal School in 1910 and 
director of its attached kindergarten, and became professor in 1912.
Teachers’ training
Yasui and Hughes found a shared belief in the need for sophisticated 
training of teachers at an advanced level of higher education. We have seen 
how they promoted the importance of theory to support skills, of 
philosophical and psychological understanding as well as a broad cultural 
education to underpin the work of the kindergarten. This should hardly need 
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defending in the 21st century, yet a combination of diminished public 
expenditure and diminishing respect for intellectual expertise are negative 
economic and cultural trends, in the opposite direction to those of Japan or 
of England 100 years ago.
Women’s cultural role
Such economic and cultural challenges have recurred in relation to the 
status accorded teachers of young children, a dilemma perhaps enhanced by 
Froebel’s modeling of the kindergarten teacher on the mother’s role. 
Mothering was an unpaid occupation and one seen as ‘natural’ requiring no 
special training.  Yet these assumptions were beginning to be challenged. In 
1909 an English writer on motherhood described the role as a ‘scientific’ one 
and called for the state to recognise its economic value; and she quoted the 
President of Tokyo University encouraging women as university students to 
‘study and master by their own effort, and think and judge for themselves’ 
instead of ‘blindly submitting to their instructors’ words and passively yielding 
to an author’s views’.30
In 1916 Yasui criticised the ‘conventional idea in Japan that educated 
women lose their motherhood … Women who have trained their intelligences 
and have wide interests and developed abilities of judgment might make a 
good wife.31 At the request of Inazo Nitobe （1862-1933） she therefore moved 
to Tokyo Joshi Daigaku （Tokyo Woman’s Christian College）（f. 1918） as a 
college supervisor, where prominent thinker and educator Nitobe contributed 
as first president, whom she followed as second president in 1923, devoted 
to teaching women for opportunities to nurture children in the future （See 
Fig. 14）. This was two years before the death of Hughes. In 1949 the 
Cambridge Training College for Women was renamed Hughes Hall in honour 
of its first principal （See Fig. 15）.
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Ⅱ．言語文化研究所　秋季言語文
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盟編『教育技術』（小学館 , 1958）、『総合教育技術』（小学館 , 1961）といっ
た媒体を使った。その数は芦田ほど多くはない。一方、戸田は、教育科学研
究会編『教育』（1954）に加えて、『小四教育技術』、『小三教育技術』（小学館 , 
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1955～）、日本学校劇連盟編『たのしい教室劇 ５年生』、『たのしい教室劇 
６年生』（国土社 ,1956）、日本学校劇連盟編『学校劇』（国土社 , 1956）、日
本生活教育連盟編『カリキュラム』 （誠文堂新光社 , 1957）、現代学級経営研















































































































































































































1976 『 授 業 技 術 入
門』刊
『東井義雄著作













































１（ 子 ど も の





























































































１　G. ギーディオン著，太田實訳『空間・時間・建築 1』丸善，2001，p. xi. 
２　柿沼肇「生活綴方」細谷俊夫・奥田真丈・河野重男・今野喜清（編）『新教育学事典』第一法
規 , 1990，p. 396.
３　成田忠久、村山俊太郎、滑川道夫、国分一太郎などによる北方性生活綴方運動と、南方で活躍
した小砂丘忠義（後に上京して雑誌『生活綴方』を刊行）の教育思想は反体制的だと捉えられ
た。生活綴り方の英語文献としては、川地亜弥子による研究がある。See Ayako Kawaji, Daily 
Life Writing in school: creating alternative textbooks and culture, in Yoko Yamasaki and Hiroyu-
ki Kuno (eds.), Educational Progressivism, Cultural Encounters and Reform in Japan, Oxon: 
Routledge, 2017, 109-124.
４　先行研究者の菅原稔は、『戦後作文・綴り方教育の研究』（2004, 渓水社）において、戦後の兵












５　芦田恵之助『惠雨自傳 上』実践社 , 1972，p.91. 芦田惠之助『惠雨自傳』（開顕社，1950）も
参照。
６　東井義雄記念館の情報より引用。https://toui-yoshio.org/ryakureki, accessed 26 Mar. 2019.
７　星川佳加「戸田唯巳の教育実践に関する研究－第二次大戦下に発行された文集に焦点をあてて
－」関西教育学会『関西教育学会年報』通巻第41号，2017, 31. 星川佳加「戸田唯巳の生活指














k7518_4.pdf，accessed 26 Mar. 2019.






16　戸田唯巳『学級というなかま』牧書店 , 1956, p.32.
17　Ibid., pp.91-106.











































































































































































































































































































































































































































































































































































KAWAJI, A., ʻDaily life writingʼ in school: Creating alternative textbooks and 
culture,ʼ in Yamasaki, Y. and Kuno, H. ed. Educational Progressivism, 








































































































































女 1,108 1,108 2,216
男 1,373 1,373 2,746










カ 19 28 47 17.87＊＊＊
ナ 113 39 152 11.86＊＊＊
ヨ 75 50 125 1.75
ネ 160 114 274 0.92
ワ 19 8 27 0.12
その他
（サ／ヤ／ゼ）等 28 7 35





































ケド 92 27 119 8.04＊＊
ト 6 9 15 4.91＊
ノデ 18 3 21 3.90
テ 20 16 36 2.40
カラ 21 16 37 2.00
タリ 6 6 12 1.59
ノニ 8 6 14 0.66
シ 58 28 86 0.00
ガ 33 16 49 0.00
計 262 127 389
＊＊＝ p ＜0.01　＊＝ p ＜0.05
「ケド」（Ｇ２＝8.04）：ウェブ記号ともっとも共起しやすい








①前言の補正 / 訂正 / 補足…含意のキャンセルのために但し書き的に付加
②相手の知識の状態についての想定
③相手の認識状況への改変の促し 白川（2009）














るもっともらしさ（尤度）を統計学的に検定するために用いる指標。G ２（G-square）や G ス
コアなどとも呼ばれる。実測値と期待値の差に注目し有意差を判定する検定であり、対数尤度
比における基準値統計量はカイ二乗検定のそれと同じである。
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‐ データの構造を探る ‐ 』。
朝倉書店











































































































































































































































































































































































































































































































































































































































































































































































































































































は『不思議の国のアリス』（Alice’s Adventures in Wonderland, 1865）のアリ





























ラ・Ｋ・ル・グウィン（Ursula K. Le Guin）の「ゲド戦記」シリーズに触れ
たい。これは、「アースシー」という架空の世界を舞台にした作品で、そこ
には魔法や魔法使い、竜などが存在する。第一巻『影とのたたかい』（A 
Wizard of Earthsea, 1968）は、主人公の少年ゲド（Ged）が、魔法を教える
学院で学び、大魔法使いへと成長していく物語である。この学院での修行の
ひとつに、「名付けの長」（Master Namer）という賢人が教えてくれる、物
の「真（まこと）の名」（True Speech, true name）を覚えることがある。物
語のなかで、「たったひとつの名前をつきとめるただそれだけのために、こ
れまで何と多くのすぐれた魔法使いがその生涯をかけてきたことだろう」（清
水真砂子訳、以後本文からの引用は清水訳とする。83）（Many a mage of 















その人間の生命を掌中にすること」（124）（Who knows a man’s name, holds 




た」（124）（Thus to Ged who had lost faith in himself, Vetch had given that 







い、とけあって、ひとつになった」（316）（Ged reached out his hand, 
dropping his staff, and took hold of his shadow, of the black self that reached 
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shadow of his death with his own name, had made himself whole: a man: 
who, knowing his whole true self, cannot be used of possessed by any power 



























































































































































































































































ラー・ベル（Currer Bell）、次女のエミリ（Emily Bronte, 1818-48）はエリス・
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IV．言語文化研究所　春季言語文
化セミナー（平成30年度）
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Ⅴ．言語文化研究所活動の概要　
2018－2019
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Part Ⅲ. Articles Based on the Forum
　１．Research Possibilities of Tsudurikata-Kyoiku in Hyogo Prefecture for 
Linguistic Cultural Studies Yoko YAMASAKI
　２．The New Education Movement as the Background of Tsudurikata-
Kyoiku Takanobu WATANABE
　３．Seikatsu Tsuzurikata （Life Writing） in School from 1930s to 1950s:
Creating Alternative Textbooks Based on Children’s Daily Life Ayako KAWAJI
　４．Writing and SNS Chiaki KISHIMOTO
Ⅲ．The Symposium on “Linguistics of Naming” （Part Ⅲ）：
　Part I. The Opening Address: “Naming in Verbal Culture and Visual 
Culture” Akira TAMAI
　Part Ⅱ. Panelists’ Papers / Reports:
　１．Naming of Doraemon’s Secret Tools
　　　Intentional Connection between Names and Named Things Kaoru SHITARA
　２．Language and Visual Sign Seen in Experimental Movies Tatsuya FUJII
　３．Naming Based on Type and Individual Hideo SATAKE
　４．Naming in Verbal Culture and Visual Culture: 
　　　From the Viewpoint of Children’s Literature and Culture Yukiko FUKUMOTO
　５．How Nicknames are formed 2 Chiaki KISHIMOTO
　６．Cultural Complexity of Pen Name:
The Case of Woman Writers Akira TAMAI
Ⅳ．The Spring Seminar 2019：
　１．The Opening Address Akira TAMAI
　２．Kanbun and the Japanese People Kiyotsugu SHIBATA
Ⅴ．The Outline of Activities of the Research Institute 2018-2019
Ⅵ．Editor’s Postscript
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